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ABSTRACT

This study investigates the use of ChatGPT among FCIC students through a descriptive-
correlational research design, examining not only the extent of usage but also the relationships
between perceived ease of use, ethical concerns, and demographic factors. Findings show that
most users are between 18 and 24 years old, with a higher proportion of female students,
particularly those enrolled in Education, Business Administration, Criminology, and
Information Technology programs. Students commonly utilize ChatGPT for idea generation
and drafting, though many experience difficulties when working on complex tasks and express
concerns related to plagiarism and misinformation. Correlational analyses (Spearman and Chi-
square tests) reveal no significant differences in usage across age groups or academic programs,
while notable differences in perceptions were observed based on sex. Overall, students
acknowledge the educational value of ChatGPT and emphasize the need for clear institutional
guidelines to ensure responsible and ethical use.
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INTRODUCTION |

Technological advancements particularly in artificial intelligence (Al)—have
significantly transformed education. Al tools such as ChatGPT now offer personalized
learning, task automation, and real-time feedback (Kamalov et al., 2023). ChatGPT helps
students engage more deeply by providing customized support, simplifying complex topics,
and encouraging critical thinking (Montenegro-Rueda et al., 2023). However, responsible use
of these tools is essential (Yilmaz, 2023). At the Franciscan College of the Immaculate
Conception (FCIC), while students actively use ChatGPT, no research has yet explored its
specific applications at the institution. This study aims to address this gap by examining
students’ usage, perceptions, and trust in ChatGPT, as well as the relationships between these
variables and students’ socio-demographic profiles. The findings will help inform Al literacy
programs, enhance teaching strategies, and guide the development of policies that promote the
ethical use of Al in education.

Research Questions
The study determined the extent of ChatGPT use among FCIC College students.
Specifically, this study sought to answer the following questions:

1.What is the socio-demographic profile of the respondents in terms of?
1.1 Age
1.2. Sex
1.3. Program
2. What are the students’ perceptions of the use of ChatGPT?
3.Is there a significant difference in student’s perceptions of ChatGPT usage across different
socio-demographic profiles?
4. What are the students' perceptions regarding the ethical implications of using ChatGPT in
academic activities?
5.What is the student’s extent of use of ChatGPT?
6.Is there a significant difference in the extent of use across different socio-demographic
profiles?
7.What policy can be proposed based on the results of the study?

METHODOLOGY

Research Design

This study employed a descriptive-correlational design to determine how extensively
ChatGPT is used by students at the Franciscan College of the Immaculate Conception (FCIC).
By systematically collecting data on usage patterns, perceptions, and behaviors, the study
examined the relationships between these factors and student demographics such as age, sex,
and academic program. This approach enabled statistical comparisons across groups, providing
clear and objective insights into the extent and correlations of ChatGPT use among FCIC
students.
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The Sample and Locale of the Study

The study employed a stratified sampling technique to identify students from Franciscan
College of the Immaculate Conception (FCIC) who had prior experience using ChatGPT for
academic purposes. A pre-survey was first conducted with the entire student population of 877,
with 527 students responding (60%). From this initial group, 435 students (83% of
respondents) indicated familiarity with ChatGPT and were classified as the relevant stratum
for the main study. All 435 identified users were invited to participate and comprised the final
sample. Focusing on this specific subgroup allowed the researchers to gather targeted and
meaningful data on how ChatGPT is used in academic settings, including its perceived benefits
and associated challenges.

Table 1. Distribution of the Respondents

PROGRAM POPULATION SAMPLE
Bachelor In Secondary Education 116 90
Bachelor Of Science in Business Administration 98 84
Bachelor Of Science in Criminology 103 80
Bachelor Of Science in Information Technology 80 78
Bachelor Of Science in Hospitality Management 61 49
Bachelor Of Science in Office Administration 20 18
Diploma in Midwifery 14 13
Bachelor in Elementary Education 21 12
Bachelor Of Science in Midwifery 10 9
Associate Computer Technology 2 2
TOTAL 527 435

Research Instrument

The study utilized a modified and validated survey instrument adapted from Obenza et
al. (2023) to assess ChatGPT usage among FCIC students. The survey was divided into four
sections: socio-demographics, perceptions, ethical considerations, and extent of use, providing
comprehensive insights into students’ experiences. Content validity was established through
expert review by a panel of faculty members with expertise in educational technology, research,
and ethics, who evaluated each item for clarity, relevance, and alignment with the study’s
objectives. Their feedback informed revisions to item wording, structure, and coverage of key
constructs (perceived usefulness, ethical concerns, and extent of use). The revised instrument
was then pilot tested with a small group of FCIC students to check clarity, completion time,
and initial item performance. Minor modifications were made based on pilot feedback.

The final version of the questionnaire demonstrated high internal consistency
(Cronbach’s alpha = .954) and adhered to ethical standards in terms of informed consent,
voluntary participation, and confidentiality. The results highlighted how students perceive both
the benefits and risks of using ChatGPT, its impact on their learning, and the importance of
establishing clear institutional guidelines.
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Gathering of Data

The researcher secured FCIC approvals from the School President and Deans and
ensured ethical compliance through digital consent and inclusive participation options. From
the 435 identified ChatGPT users, responses were gathered via Google Forms. Data were
analyzed using descriptive statistics and non-parametric inferential tests.

Section 1 responses were analyzed using descriptive statistics to profile students by age,
sex, and degree program. Section 2 used weighted means to assess student perceptions of
ChatGPT, highlighting its benefits and challenges in education. Perception was categorized as
follows:

Range Perception Level Description

4.21-5.00  Very positive The student holds a very high view of ChatGPT, agreeing
strongly with the statement.

3.41-4.20 Somewhat positive The student has a high view of ChatGPT, agreeing with
the statement.

2.61-3.40 Neutral The student has neither a high nor a low view of ChatGPT
or feels unsure about the statement.

1.81-2.60 Somewhat Negative The student has a somewhat low view of ChatGPT,
disagreeing with the statement.

1.00-1.80 Very Negative The student holds a very low view of ChatGPT, strongly

disagreeing with the statement.

To explore whether students’ perception of ChatGPT varied based on demographic
factors such as age, sex, or academic program, Spearman correlation was used to examine
relationships between ordinal perception scores and socio-demographic variables. For group
comparisons involving ordinal data (e.g., perceptions and extent of use derived from Likert
scales), non-parametric tests such as the Kruskal-Wallis H test (for age and program) and the
Mann—Whitney U test (for sex) were considered more appropriate than parametric tests.
Accordingly, chi-square results are interpreted with caution and treated as exploratory, with
emphasis placed on the overall pattern of similarities across groups.

In analyzing Section 3 of the survey, the researcher applied descriptive statistics such as
measures of central tendency (mean, median, and mode) and measures of dispersion (standard
deviation and range) to identify overall trends and understand the variability in students’ ethical
viewpoints. A higher standard deviation indicated a wider spread of opinions, while the range
showed the extent of variation in responses related to the ethical concerns of ChatGPT usage.
Ethical concern items were measured as agreement with ethical statements and interpreted
using the following scale:
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Range Verbal Interpretation  Description

4.21-5.00 Highly Ethical The student supports the use of ChatGPT within the
institution, emphasizing the need for comprehensive
governing policies.

3.41-4.20 Very Ethical The student generally supports the use of ChatGPT within
the institution but may recognize a need for some policies
or guidelines.

2.61-3.40 Ethical The student is unsure about the role of ChatGPT in the
institution and/or the necessity of governing policies. They
might see both potential benefits and drawbacks.

1.81-2.60 Slightly Ethical The student has reservations about ChatGPT's use within
the institution, potentially believing the risks outweigh the
benefits. They might support only minimal use with strict
guidelines.

1.00-1.80  Non-Ethical The student opposes the use of ChatGPT within the
institution or believes it should only have a minimal role.
They are likely to see significant risks or ethical issues and
may oppose any guidelines that appear to legitimize its
use.

To identify overall trends in how FCIC college students perceived and used ChatGPT,
the study used descriptive statistics, particularly weighted mean scores. This standardized
approach ensured consistent responses and facilitated quantitative analysis. To assess the
degree of agreement or variation in student opinions, standard deviation was also calculated.
Based on responses to 10 items, students were then categorized into five usage levels:
extremely high, high, moderate, low, or very low, enhancing the study’s depth and reliability.
To explore differences, means and distributions between statements were compared to
determine which aspects fell into the following categories:

Range Verbal Interpretation  Description

4.21-5.00  Extremely High The student consistently and extensively employs
ChatGPT in their learning practices.

3.41-4.20 High The student employs ChatGPT frequently for various
aspects of their learning.

2.61-3.40  Moderate The student uses ChatGPT occasionally or for specific
learning tasks.

1.81-2.60  Low The student has minimal interaction with ChatGPT in
their studies.

1.00-1.80  Very Low The student has no prior experience with ChatGPT.

To investigate the relationships between socio-demographic factors and the extent of
ChatGPT use, Spearman correlation was employed. This test was used to examine whether
there were significant associations between ordinal usage scores and categorical variables such
as age, sex, and academic program. In line with current methodological guidance, non-
parametric group comparisons (Kruskal-Wallis for age/program, Mann—Whitney U for sex) are

45
'—- FCIC Insights, Franciscan College of the Immaculate Conception, Baybay City, Leyte,
B Philippineshttps:/insights.fcic.edu.ph/



recommended for future or supplementary analyses to confirm patterns suggested by the
exploratory chi-square results.

RESULTS AND DISCUSSION |

The study on ChatGPT utilization among FCIC college students examines key
sociodemographic factors such as age, sex, and academic program alongside the respondent’s
level of familiarity with ChatGPT. This provides a foundational understanding of the student
population and the context in which the technology is being used. Out of the 877 students, 527
participated in the pre-survey, and 435 (83%) reported prior experience with ChatGPT,
indicating strong awareness. The study also examined how demographic factors influenced
perceptions and usage patterns and assessed students' views on the ethical use of ChatGPT in
academic settings. Findings were presented through both tables and descriptive narratives for
ease of understanding.

Socio-Demographic Profile

Age: The analysis revealed that 83.9% of respondents were aged 18 to 24, confirming
that younger students are the primary users of ChatGPT. This is consistent with Strzelecki’s
(2023) findings on younger users' openness to technology. In contrast, minimal participation
from those under 18 (0.7%), aged 25-34 (14.9%), and 3544 (0.5%) reflects lower engagement
among older groups, supporting Al-Emran et al.'s (2020) observation that older users prefer
tools aligned with familiar skills. This highlights the need for future research on improving
usability and Al literacy for older demographics, who may be slower to adopt new tools despite
potential benefits.

Table 1.1 Frequency and Percentage Distribution of the Demographic Profile of FCIC

College Students
Attributes Frequency Perzf):/:)t age
Age (in
years)
Below 18 3 i
18 to 24 365 83.9
25 to 34 65 14.9
35 to 44 2 5
Total 435 100
Sex
Male 181 41.6
Female 254 58.4
Total 435 100
Programs
Bachelor in Secondary Education 90 21
Bachelor of Science in Business
. . 84 19
Administration
Bachelor of Science in Criminology 80 18
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Bachelor of Science in Information

Technology 78 18
Bachelor of Science in Hospitality
49 11
Management
Bachelor of Science in Office
.. . 18 4.1
Administration
Diploma in Midwifery 13 3
Bachelor in Elementary Education 12 2.8
Bachelor of Science in Midwifery 9 2.1
Associate in Computer Technology 2 0.5
Total 435 100

Programs: The analysis of academic programs shows varied levels of ChatGPT usage
among FCIC College students, with the highest participation from those in Secondary
Education (20.7%), Business Administration (19.3%), Criminology (18.4%), and Information
Technology (17.9%). This suggests a strong interest in Al tools among these fields, aligning
with Vasquez-Cano (2023), who notes that academic background influences perceptions of Al.
In contrast, programs such as Associate in Computer Technology (0.5%), Midwifery (2.1%),
and Elementary Education (2.8%) showed lower levels of engagement, aligning with
Mazzocchi et al.’s (2021) discussion on how contextual factors influence the adoption of new
technologies. These differences highlight the need for further research on discipline-specific
barriers and motivations to better support integration of ChatGPT across diverse academic
contexts.

Student Perception of ChatGPT

Table 2.1 shows that FCIC students generally hold a “Somewhat Positive” perception
of ChatGPT. They particularly value its ease of use (mean score of 4.41), which encourages
them to incorporate the tool into their study routines and enhances their overall productivity.
Students also recognize ChatGPT’s contribution to improving learning quality and providing
academic support (Gapud et al., 2023; Ngo, 2023; El Ghalayini et al., 2023). However, they
are cautious about its limitations, particularly its handling of complex tasks, risks of plagiarism,
emotional insensitivity, inaccuracies, and potential biases (Obenza et al., 2023; Shoufan et al.,
2023). With an overall weighted mean of 4.02, students recognize ChatGPT as a beneficial
academic tool while maintaining a critical and responsible attitude toward its use.

This pattern—high perceived usefulness coupled with awareness of risk suggests that
students are not simply uncritical adopters of Al tools. Instead, they appear to be actively
negotiating how and when ChatGPT should be used, which underscores the importance of
institutional policies and Al literacy efforts that can support informed decision-making rather
than blanket prohibition or unregulated use.
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Table 2.1 Students’ Perception of the Use of ChatGPT

No. Indicator Weighted Level of Perception
Mean
1 ChatGPT is simple and convenient. 4.41 Very Positive
9 ChatGPT's  responses may contain 415 Somewhat Positive
inaccurate information. '
ChatGPT has limitations in its ability to Somewhat Positive
6 4.12
handle complex tasks.
ChatGPT has limited emotional intelligence Somewhat Positive
8 and empathy, which can lead to output that 4.11
is insensitive or inappropriate.
ChatGPT sometimes exhibits biases and Somewhat Positive
10 produces outputs that may be perceived as 4.09
unfair.
ChatGPT can easily understand the content Somewhat Positive
2 : 4.08
I provided.
7 ChatGPT has issues with plagiarism or 3.89 Somewhat Positive
information leakage '
3 ChatGPT can help improve the quality of 3.88 Somewhat Positive
learning. '
5 ChatGPT can help me enhance my learning 378 Somewhat Positive
abilities. '
4 ChatGPT can provide me with more 373 Somewhat Positive
learning opportunities. '
Overall 4.02 Somewhat Positive
Legend:
4.21-5.00 Very Positive 1.81-2.60 Somewhere Negative

3.41—-4.20 Somewhat Positive 1.00—1.80 Very Negative
2.61—-3.40 Neutral

Significant Relationship Between the Socio-Demographic Profile and Student’s
Perception of the Use of ChatGPT

Table 3.1 shows that the chi-square test revealed no significant differences in ChatGPT
perceptions based on age, sex, or academic program. For age, the chi-square value was 16.373
with 9 degrees of freedom and a p-value of 0.059, which is slightly above the typical
significance threshold of 0.05, indicating that differences in ChatGPT perceptions across age
groups were not statistically significant. The moderate contingency coefficient of 0.190
suggested that age might influence ChatGPT perceptions to some extent, but not strongly
enough to be considered a key factor.

Regarding sex, the chi-square value was 2.154 with 3 degrees of freedom and a p-value
of 0.541, well above 0.05, suggesting that there was no significant difference in ChatGPT
perception between male and female students. The low contingency coefficient of 0.013 further
emphasized that sex had minimal impact on perception. Similarly, for academic programs, the
chi-square value was 28.316 with 27 degrees of freedom and a p-value of 0.395, indicating no
significant difference in ChatGPT perception across various educational programs.
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Given that perceptions were measured using Likert scales, this chi-square findings
should be treated as exploratory. More suitable non-parametric tests (e.g., Kruskal-Wallis and
Mann—Whitney) would likely lead to the same overall conclusion: students’ perceptions of
ChatGPT are largely consistent across age, sex, and academic program, which reinforces the
idea that ChatGPT has become a broadly accepted tool across the FCIC student body.

Table 3.1 Relationship between Socio-Demographic Profile and Students’ Perception of
The Use of Chat GPT

Socio- . Chi-Square Contingency .
del;i(g)gghlc Value df Coefficient p- value Significance
Age 16.3732 9 190 0.059 Not Significant
Sex 2.1542 3 .013 0.541 Not Significant
Program 28.316* 27 247 0.395 Not Significant

Ethical Considerations on ChatGPT Utilization

The data in Table 4.1 provides a clear picture of how students feel about the ethical
implications of using ChatGPT in their academic work. Overall, students express concern that
using ChatGPT for assignments might diminish the value of their education (weighted mean =
3.97, “Agree”). This suggests that many students are mindful of how the tool may affect their
academic integrity. However, they report more neutral positions when it comes to the idea of
relying on ChatGPT too much (mean = 3.40) or using it to deepen their learning (mean = 3.24).
This shows that although students appreciate the tool’s convenience, they remain cautious
about relying on it too heavily in their study habits. Their opinions on using ChatGPT regularly
also reflect this caution (mean = 3.17). At the same time, students appreciate ChatGPT’s
strengths, particularly its ability to provide immediate, personalized feedback on assignments
(mean =4.13, “Agree” to “Strongly Agree”). They are also aware of the tool’s limitations, such
as its potential to give inaccurate or off-topic responses (means of 4.18 and 4.16, both in the
“Agree” to “Strongly Agree” range). There is a consensus that ChatGPT is helpful for specific
academic tasks, such as brainstorming or drafting initial ideas (mean =3.92, “Agree”). Students
also strongly agree that its use should be guided by clear institutional policies (mean = 4.26,
“Strongly Agree”) and that ChatGPT-assisted work should be properly disclosed when
submitted (mean = 4.14, “Agree”).

These findings align with previous research. Lo (2023) underscores the importance of

educators providing ethical guidance on the use of Al tools, a sentiment echoed by the students
in this study, who likewise call for clearer institutional policies. Welding (2023) also notes that
unclear or missing guidelines can create confusion, a concern similarly raised by the students
in this study. Mhlanga (2023) supports the idea of proactive education on responsible Al use,
which matches the students' awareness of ChatGPT’s limitations and their desire for careful,
guided use. Taken together, the results suggest that high levels of personal use can coexist with
a strong desire for institutional regulation, indicating that students do not view policy as a threat
to their autonomy but as a framework that can help them use Al tools more responsibly.
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Table 4.1 Student Ethical Considerations on ChatGPT Utilization

No. Indicator Weighted Mean Verbal .
Interpretation
The institution needs clear policies and
9 guidelines in place to address the use of 4.26 Highly Ethical
ChatGPT.
I understand generative Al technologies like
6 ChatGPT can generate output that is out of 4.18 Very Ethical

context or inappropriate.
I understand generative Al technologies like

7 ChatGPT can generate output that is factually 4.16 Very Ethical
inaccurate output.
I believe it is essential to disclose the use of .

10 ChatGPT when submitting academic work. 4.14 Very Ethical
I think ChatGPT can provide me with

5 personalized and immediate feedback and 4.13 Very Ethical
suggestions for my assignments.

ChatGPT to complete assignments undermines

! the value of university education. 3:97 Very Ethical
ChatGPT utilization should be allowed for
specific academic tasks .
8 (e.g., brainstorming, initial drafts, language 3:92 Very Ethical
practice).
2 I can become over-reliant on ChatGPT. 3.40 Ethical
I am willing to invest time and effort to utilize .
3 ChatGPT for learning better. 3.24 Ethical
4 I envision 1nte'grat1'ng ChatGPT into my 317 Ethical
learning practices in the future.
Overall 3.86 Very Ethical
Legend:
4.21-5.00 Highly Ethical 1.81-2.60 Slightly Ethical
3.41—-4.20 Very Ethical 1.00-1.80 Non-Ethical
2.61—-3.40 Ethical

Students’ Extent of Use of ChatGPT

The data in Table 5.1 highlights how frequently students use ChatGPT for various
purposes in their academic activities. On average, students reported using ChatGPT “Often”
across multiple categories. They use it to save time (mean = 4.05), generate accurate outputs
(mean = 3.99), and gain unique insights (mean = 3.90). Additionally, students report that
ChatGPT increases their interest and motivation to learn (mean = 3.63), improves their
communication skills (mean = 3.74), enhances their reading and writing abilities through
proofreading support (mean = 3.83), and strengthens their digital competence (mean = 3.94).
The tool is also used for improving problem-solving skills (mean = 3.96) and overall learning
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(mean = 3.71). The overall mean of 3.86 indicates that students frequently use ChatGPT across
various learning activities, highlighting its significant role in their academic routines.

Two broad patterns of use emerge from these items. First, there are productivity-
oriented uses (e.g., saving time, generating accurate outputs, gaining unique insights),
suggesting that students rely on ChatGPT to optimize study efficiency and manage workloads.
Second, there are skill-development uses (e.g., improving problem-solving, communication,
reading, writing, and digital competence), indicating that ChatGPT is also viewed as a tool for
continuous learning and personal development. Although a formal factor analysis was beyond
the scope of this study, future research could use such techniques to more rigorously identify
these clusters and design targeted support or guidelines around them.

These findings align with existing research, which underscores ChatGPT's potential to
enhance education and research (Abbas et al., 2023). The frequent use of the tool by students
supports its growing value in academic settings (Sallam et al., 2024), demonstrating its diverse
applications for learning (Essel et al., 2022). However, concerns about authenticity and ethical
issues such as plagiarism have been highlighted in previous studies (Dwivedi et al., 2023),
suggesting that the integration of ChatGPT into education must be approached with careful
consideration. While students appreciate the tool’s ability to personalize learning and engage
them (Abdaljaleel et al., 2023), they also emphasize the need to address accuracy and
plagiarism issues (Chatterjee et al., 2020; Forman et al., 2023). The findings reinforce the
importance for higher education institutions of cultivating critical evaluation skills and
implementing responsible usage strategies (Kalla et al., 2023).

Table 5.1: Students’ Extent of Use of ChatGPT

. Weighted Verbal
No. Indicator Mean Interpretation
2 I use ChatGPT to save time. 4.05 Often
4 I use ChatGPT to generate accurate output. 3.99 Often
9 I use ChatGPT to improve my problem-solving skills. 3.96 Often
8 I use ChatGPT to improve my digital competence. 3.94 Often
3 I use ChatGPT to provide unique insights and 3.90 Often
perspectives that [ may not have thought of myself.
1 [ use ChatGPT in my learning practices. 3.84 Often
7 I use ChatGPT to improve my reading and writing 3.83 Often
abilities (proofreading)
6 I use ChatGPT to improve my communication skills. 3.74 Often
10 T use ChatGPT frequently for learning. 3.71 Often
5 I use ChatGPT to increase my interest and motivation in 3.63 Often
learning.
Overall 3.86 Often
Legend:
4.21-3.00 Always 1.81-2.60 Rarely
3.41-4.20 Oﬁen 1.00—1.80 Never
2.61-340 Sometimes
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Significant Relationship Between the Socio-Demographic Profile and Students’ Extent of
Use of ChatGPT

Table 6.1 Relationship between Socio-Demographic Profile and Students’ Extent of Use of

ChatGPT
Socio- Chi-
demographic df Contingency  p- value Significance
1
Profile Square Value Coefficient
Age 13.089* 12 0.171 0.363 Not Significant
Sex 11.264° 4 0.159 0.024 Significant
Program 45.679° 36 0.308 0.129 Not Significant

The analysis of socio-demographic profiles in relation to ChatGPT use provided several
key insights. For age, the chi-square value was 13.089 with a p-value of 0.363, indicating no
statistically significant difference in ChatGPT usage across different age groups. The weak
contingency coefficient of 0.171 suggests that age had little impact on how frequently or in
what manner students used ChatGPT. In terms of academic program, the chi-square value was
45.679 with a p-value of 0.129, which exceeded the 0.05 threshold, suggesting no significant
difference in usage across different programs. Despite the moderate association indicated by
the contingency coefficient of 0.308, the variation in ChatGPT use was not significantly
influenced by the students' educational programs.

For sex, the chi-square value was 11.264 with a p-value of 0.024, which is below the
0.05 significance threshold and would typically be interpreted as statistically significant.
However, because extent-of-use scores were derived from Likert-scale itemsm,, chi-square is
not the most appropriate test for comparing groups on this variable. More suitable non-
parametric tests such as the Mann—Whitney U test are recommended. Considering this, the
apparent sex difference is treated as tentative and is not foregrounded as a central finding of
the study. Instead, the weight of the evidence—across age, sex, and program—indicates that
patterns of ChatGPT use are broadly similar across demographic groups.

This overall uniformity suggests that institutional policies, support programs, and Al
literacy initiatives can be designed at the college-wide level, with only minor tailoring needed
for specific subgroups, rather than requiring separate strategies for each demographic category.

Policy Development for ChatGPT Usage

The study highlights the widespread use of ChatGPT among FCIC College students
and proposes a series of steps to manage its academic use responsibly. These include drafting
a policy that outlines acceptable use and ethical guidelines, seeking feedback from the
academic community, presenting the policy for approval by administrators and faculty, and
implementing it through handbooks, syllabi, and orientation sessions. This approach seeks to
balance innovation with academic integrity, ensuring that ChatGPT is used ethically and
responsibly in educational settings.
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CONCLUSION ‘

Summary of Findings

The study found that FCIC students aged 18 to 24, especially females in Education,
Business, Criminology, and IT, commonly use ChatGPT. While students appreciate its ease of
use, they also recognize its limitations and ethical concerns. Usage patterns did not differ by
age or program but varied by sex. Students emphasized the need for institutional guidelines to
support ethical and responsible use of ChatGPT, which served as the basis for formulating the
policy recommendation.

Conclusion

The study shows that younger female students, especially those in Education and
Business Administration, frequently use ChatGPT and recognize its benefits while also
acknowledging its limitations. The findings suggest a need for targeted support and mentorship
programs for female students. Institutions are encouraged to establish clear ethical guidelines
for Al use, with particular emphasis on academic integrity and data privacy. Ongoing research
is recommended to further examine the demographic factors that influence Al tool usage and
to ensure equitable access for all learners. Additionally, integrating Al literacy into the
curriculum can help students use these technologies responsibly. This highlights the need for
proactive policies that maximize ChatGPT’s educational benefits while maintaining high
academic standards.

Recommendations

Based on the results of the study, the following are recommended:

1. Establish clear institutional policies on ethical Al use to address academic integrity,
plagiarism, and appropriate usage.

2. Implement educational programs to raise awareness about the ethical implications of
ChatGPT and train students in its responsible use.

3. Provide resources to help students use ChatGPT as a supplementary tool for tasks like
brainstorming and initial drafts, encouraging original work.

4. Enhance the curriculum to improve students' critical evaluation skills for assessing the
accuracy of ChatGPT’s outputs.

5. Continuously monitor ChatGPT usage and its impact on learning outcomes to adjust
policies and support structures accordingly.
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